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Summary 
The current study identifies and evaluates coping strategies and their effectiveness as 
used by Caucasian and Asian children (in Australia) dealing with everyday stress. A 
total of 217 children aged 6-7 (35 Caucasians and 36 Asians), 8-10 (38 Caucasians 
and 36 Asians) and 11-12 years (36 Caucasians and 36 Asians) were individually 
interviewed using the Australian Daily Stressor Questionnaire, constructed for the 
purpose of the study on the basis of a pilot study done in Australian children of the 
same age range. Children’s responses to 4 stressor scenarios; “conflict with parents”, 
“conflict with peers”, “physical harm” and “conflict with siblings” were coded into 
primary control coping (trying to change the stressful situation), secondary control 
coping (trying to accommodate to the situation as they are) or relinquished control 
(no attempt to change the situation nor to adjust to them) categories. Results showed a 
significant difference in secondary coping style between Caucasian and Asian 
children during the ages of 11-12 years. Styles also differed with age: Self-reports of 
primary coping declining and secondary coping increasing under certain scenarios. 
The joint use of primary and secondary control coping effectively accounted for 
variance in emotional well-being across all ages. In addition, the joint use of strategies 
was the most effective in accounting for variance in emotional well-being in both 
cultures, in comparison to either primary or secondary coping styles alone. Results are 
discussed in terms of cognitive growth and cultural influence on children’s coping. 
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CHAPTER 1 
Introduction 
“Major or minor, daily or yearly, aversive events are inherent to lives of all 
people,” (Band 1990, p.220). This presents a reason for the interest in research on 
stress and coping. In the past two decades however, research topics have taken a 
directional change in their focus in two ways. First, the shift of attention from a purely 
clinical sample to that of stresses experienced by the normal population, and second, 
the interest in developmental issues concerning stress and coping as reported by 
children and adolescents, than merely on adults (Sui & Watkins, 1997; Band, 1990). 
With growing research in the normal population it became apparent to 
researchers that children in fact, like adults, do undergo various forms of stress, and 
that multiple stresses in daily lives of ordinary children pose a threat at least as great 
as, or even greater than that of one major stressor (Kanner, Coyne, Schaefer, & 
Lazarus, 1981). Evidence comes from studies which have examined the correlation of 
stressful events of both major and minor magnitudes with maladjustments or disorders 
in children, such as emotional and behavioral problems (DeLongis, Folkman, & 
Lazarus, 1988). These studies have shown that psychological well-being in children is 
related to coping styles used with common daily stressors rather than to coping 
responses of major life events (Compas, 1987; Wagner, Compas, & Howell, 1988). 
Studies on stress and coping were soon identified to have limitations. One 
widely held opinion is aptly described by Graham’s (1992) title, “Most of the Subjects 
Were White and Middle Class” in his analysis of six American Psychological 
Association journals (McCarty, Weisz, Wanitonomanee, Eastman, Suwanlert, 
Chaiyasit, & Band, 1999). His title highlighted the then lack of attention to stress and 
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coping across cultures and the importance of culturally mediated behaviors. To date, 
this limitation is slowly being overcome with several studies examining coping 
processes in children of various cultures, enriching our understanding of the types of 
stressors experienced and the effects of culture on the important phenomena of coping 
with stress.  
Development and culture affect the stress and coping process in three ways. 
First, they both shape the types of stressors that an individual is likely to experience. 
Second, they affect the appraisal of the stressfulness of any given event and lastly, 
they both affect the choice of coping strategies that the individual utilizes in any given 
situation (Aldwin, 1994). Although development and culture both have effects on the 
process of stress and coping, the outcomes of their effects are not necessarily the 
same. These considerations guided the present study. 
The purpose of the current study was to identify the source of daily stress and 
the subsequent coping responses adopted by Caucasian and Asian children living in 
Australia. The study proceeded in two phases: During the pilot study, potential daily 
stressors as reported by children of both cultural backgrounds were identified. In the 
main study, developmental and cultural comparisons were made on coping strategies 
employed and the effectiveness of these strategies in producing a positive outcome.  
Theoretical Models of Stress and Coping 
There are a few coping models widely employed by investigators as their 
theoretical bases for research on stress and coping (i.e. Epstein’s Constructive 
Thinking Model of Experiential Coping (Epstein & Meier, 1989) and D’Zurilla’s 
Rational Coping Model, (D’Zurilla 1986; cited in Chang, 2001). However, the two 
most popular and long standing models are the “Ways of Coping” model introduced 
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by Lazarus and Folkman (1984) and the primary-secondary control coping model by 
Rothbaum, Weisz and Snyder (1982).  
The “Ways of Coping” model emphasizes that cognitive appraisal is a 
necessary process, through which a person evaluates whether a stressful life event is 
relevant to one’s well-being (primary appraisal) and if anything can be done to 
improve the situation (secondary appraisal) (Folkman & Lazarus, 1980; Folkman & 
Lazarus 1988). Upon deciding the relevance of the event to the self, and given the 
situation has been appraised, the person would select an appropriate coping response.  
In order to gauge a person’s coping response, the Ways of Coping was designed and 
enabled the classification of responses into two basic types of coping behaviors; one 
type of behavior acts on the source of stress (problem-focused coping) and the other 
type of behavior aims at alleviating negative emotions aroused by the stress (emotion-
focused coping) (Lazarus & Folkman, 1984). 
The Primary-Secondary Control Model distinguishes between effort targeted 
at gaining control by “influencing existing realities” (primary control coping), and 
effort aimed at “aligning with existing realities” without changing the environment 
but exerting control over their personal emotions (secondary control coping). In both 
forms of control the self acts as an active agent to (re)gain control of either the 
environment or of the self (Koh, Lim, Vellu, & Chang, 2001). Individuals who “do 
not actively attempt to alter the self or the event” are seen to display relinquished 
control (Rothbaum, Weisz, & Snyder, 1982, p. 76).  
Behavior towards reducing stress and anxiety of two different children can 
appear similar; however, the underlying goal of that coping behavior can vary for 
each, hence distinguishing between primary and/or secondary coping strategies. 
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Consider the following example of response to a stressful situation between peers (i.e. 
teasing or name calling) which illustrates the difference in the underlying behavior.  
“I would go play with other friends…” because then the mean kids will stop 
calling me names” 
“I would go play with other friends…” because then I won’t think about all the 
mean things the kids said to me” 
In both examples, the similar behavior to the same stressful scenario is to go 
play with other friends. However when probed further to explain the reasoning behind 
the choice of behavior, the earlier response is exemplary of primary control coping 
because it involves effort to directly avoid experiencing the stressful situation 
(influencing objective conditions or events), and the latter, secondary control coping 
since it involves effort to avoid thinking about a stressful situation (maximizing one’s 
goodness of fit with conditions as they are). 
Although there are two main perspectives of stress-and-coping, a study 
conducted by Essau (1992) has shown that these two theoretical frameworks are not 
incompatible with each other. Her findings indicated that significant correlations exist 
between the primary control coping and the problem-focused coping, and between the 
secondary control coping and the emotion-focused coping. Band and Weisz (1988) 
also suggested that there were strong similarities between the two models, and the 
only exception is that “Primary-Secondary Control Model” offers a broader 
framework which emphasizes the intermediate goals (children’s intended effects) that 
underlie coping behavior, whereas “The Ways of Coping” model offers a framework 
for an array of specific strategies. 
For these reasons, both coping models were adopted as theoretical foundations 
for the current study.  
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Stressors 
Age and Stressors. There is little doubt that the nature of stressful experiences 
changes during the transition from infancy to adolescence. Studies focused on 
potential stressful situations during childhood have identified stressors such as being 
under neonatal intensive care, blood drawing and deprivation as stressors of infancy 
(Lobo, 1990). During preschool years, children have reported scenarios such as 
parental separation and interaction with strangers to be highly stressful (Barton & 
Zeanah, 1990). In school-aged children typical stresses include bullying, conflict with 
teacher, failing exams, dental appointments and issues related to younger siblings 
(Sears & Milburn, 1990). As an adolescent, peer pressure becomes the most 
extensively reported stressor (Hendren, 1990).  
Culture and Stressors. Cross cultural studies have revealed that there appears to 
be certain similarities and differences between Asian and Western cultures when 
examining types of situations that are reported as potential stressors (Lam & Palsane, 
1996). Researchers have identified that in a Western society, children and adolescents 
aged between 6-17 years report events such as medical procedure, peer relations and 
conflict with parents as highly stressful situations with emphasis mainly on peer 
relations (Band, 1990; Band & Weisz, 1988).  
Children and adolescents of Asian society however report events related to 
examinations/tests and academic difficulties as the most stressful life events (Ho, 
1970;   cited in Kao & Sinha, 1997). They do however share similarities with the 
Western counterparts in reporting stressors such as peer related problems, and conflict 
with authority (Xiao & Chang, 2003).  
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Coping 
Age and Coping Strategy. The general literature on children’s and adolescents’ 
coping has identified some important developmental patterns in the use of primary 
and secondary coping strategies. The major finding being, younger children tend to 
use more primary coping strategies than older children and the use of secondary 
coping becomes evident only with age (Compas, Worsham & Ey, 1992; Cummings & 
Cummings, 1988; Eisenberg, Bernzweig, & Fabes, 1992; Saarni, 1990). 
Studies which have examined developmental changes in primary and 
secondary coping strategies have provided at least some evidence of positive relation 
between reports of secondary coping and age (i.e. Altshuler & Ruble, 1989; Band & 
Weisz, 1988). Evidence arises from samples of children aged 5½ to 10½ years of age 
(Altshuler & Ruble, 1989; Curry & Russ, 1985), in children and adolescents aged 6 to 
17 years (Band, 1990; Band & Weisz, 1988) and older children and young 
adolescents aged 10 to 14 years (Compas, Malcarne, & Fondacaro, 1988). This 
developmental pattern in secondary coping has been identified in situations related to 
medical or dental stressors (Altshuler & Ruble, 1989; Band & Weisz, 1988; Curry & 
Russ, 1985), interpersonal stressors (Compas, Malcarne, & Fondacaro, 1988) and 
most recently, conflict with siblings (Lim, 2000) and conflict with authority (Xiao & 
Chang, 2003). 
In comparison to developmental trends in secondary coping, no consistent 
trends in primary coping have been found. Studies conducted by Altshuler and Ruble 
(1989) and Compas et al., (1988) reported no changes in primary coping with age. 
However, developmental decreases in primary coping have been identified in dental 
and medical situations (Band & Weisz, 1988; Curry & Russ, 1985) and conflict with 
younger siblings (Lim, 2000). The only study which showed an increase in primary 
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coping was in a sample of young North American children interviewed on 
interpersonal stress (Compas, Banez, Malcarne, & Worsham, 1991b). 
Although the pattern of primary coping is not well defined, researchers have 
established that children develop the ability to problem solve at an earlier age (i.e. by 
preschool). Compas, Banez, Malcarne and Worsham (1991a) suggested that primary 
coping emerges approximately at 4-5 years of age and tends to increase till the age of 
8-10 years old. In contrast, secondary coping appears to emerge between 6-8 years of 
age and continues to increase till the early stages of adolescence and possibly 
reaching a “temporary developmental plateau in adolescence” (Heckhausen & Schulz, 
1995, p. 292). 
In light of such finding, studies on coping in children and adolescents suggest 
that both primary and secondary coping skills “emerge at different points in 
development” (Compas et al., 1992, p.16). 
An explanation for the early development of primary rather than secondary 
coping in children is offered by socialization processes, whereby primary coping 
skills can be readily acquired by young children through observation of overt 
behaviors modeled by parents, teachers, siblings, TV and etcetera under stressful 
situations (Bandura, 1977). Secondary coping skills however are not as easily 
observable and are therefore unlikely to be learned through the modeling process. 
According to Lazarus and Folkman (1984), cognitive development offers a 
plausible explanation for the later emergence of secondary coping. Piaget (1972) 
claims that cognitive functioning builds upon consecutive stages, and each stage has 
it’s limitations of cognitive skills available. In preschool children, the pre-operational 
stage puts a boundary on their ability to think beyond physical properties of 
objects/events and thus it is predominant among younger children to direct coping 
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efforts at changing external events (Lim, 2000).  With increasing age, cognitive 
functioning matures and the child is enabled to conduct more realistic assessment of 
causality, which when coupled with an increasing sense of self competence and 
realization leads to the development of secondary beliefs (Chang & Chua, 1997). 
The relationship between emotional development and the use of secondary 
coping skills offer another perspective for the increase in secondary coping with age. 
According to this viewpoint, self-regulatory strategies are acquired with increasing 
emotional competence characterized by development (Saarni, 1990). Evidence is 
provided by studies which have found age-changes in the identification of emotion 
whereby older children think of emotion as being provoked by an external situation 
but also mediated by an internal mental state (Harris & Olthof, 1982). As a result, 
older children report the use of coping efforts directed at both the provoking situation 
and/or the internal state of mind. In contrast, younger children think of emotions as a 
response to an external situation, and therefore direct their efforts at overcoming that 
situation (Harris & Olthof, 1982).  
Based on the above mentioned theories and research findings, the current 
study proposes that there will be developmental differences in the use of primary and 
secondary control in both Caucasians and Asians, with primary control coping 
expected to decrease with age (Hypothesis 1) and secondary control coping expected 
to increase with age (Hypothesis 2).  
Culture and Coping Strategy. Recent studies conducted on cross-cultural 
samples of Eastern and Western children and adolescents demonstrate that 
socialization, cognitive and emotional explanations of acquiring coping skills fail to 
consider the influence culture has on the stress and coping process. In the light of such 
findings, it is clear that alongside developmental patterns, attention to the influence of 
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culture is necessary since it emphasizes the importance of evolved patterns of 
behavior and ways of reasoning which would prove invaluable in the present study of 
stress and coping. 
Culture, as defined by Brislin (1990)  refers to “the widely shared ideals, 
values, formations and uses of categories, assumptions about life and goal-directed 
activities that become unconsciously or subconsciously accepted as ‘right’ and 
‘correct’ by people who identify themselves as members of a society” (p. 11). 
Culture has been shown to have an impact on a child’s use of various coping 
strategies by defining what types of behavior and values are seen as appropriate 
coping skills given a particular life circumstance or stressor (Huang, Leong, & 
Wagner, 1994). Coping styles, viewed as socially acquired and culturally mediated 
would produce a characteristic mode of operating in individuals who share similar 
cultural values and norms, such that individuals cope in ways congruent with the 
“cultural milieu” and also shared by other members of that culture (Bailey & Dua, 
1999). 
The dimension of individualism-collectivism has been employed as the 
theoretical basis for the study of culture. This dimension reflects the differences in the 
extent to which certain values, behaviors and norms are emphasized by particular 
cultures (Triandis, Kashima, Shimada, & Villareal, 1986). The emphasis of an 
individualistic society is on “I”, whereby goals are based on the individual. People in 
an individualistic society tend to believe that they should take care of themselves and 
they would, therefore promote values of independence, self-reliance, individual 
initiative and autonomy (Hofstede, 1980; Triandis, McCusker, & Hui, 1990). In 
contrast, a collectivist society emphasizes the concept of “we” and promotes values 
that include cooperation, interdependence, conforming rather than distinguishing 
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oneself from others, reliance on social support and filial piety (Triandis, Leung, 
Villareal, & Clack, 1985). 
Markus and Kitamaya (1991) expanded on the concept of individualism and 
collectivism by stating that members of these cultural societies were characterized by 
differences in “construal of the self, of others and the interdependence of the two” (p. 
219). The independent construal is defined closely to that of individualism, in which 
the view involves the conception of the self being autonomous, and independent. On 
average, relatively more individuals in the Western cultures hold this view than 
individuals in the non-Western cultures. The significant feature of the interdependent 
construal is that others become an integral part of the setting, situation, or context to 
which the self is connected, fitted or assimilated and in doing so, emphasizes the 
public component of the self (Markus & Kitamaya, 1991). 
The individualism-collectivism dimension is of particular interest to the 
current study because of the conceptual similarity between individualistic value 
orientations and primary control coping (“coping aimed at influencing external 
circumstances and other people directly”), and between collectivistic value 
orientations and secondary control coping (“coping aimed at accommodating to the 
existing reality and attempting to fit in with other people and circumstances”) (Weisz, 
Rothbaum, & Blackburn, 1984, p. 75). 
Weisz et al., (1984) conducted a study which showed Western cultures such as 
The United States (individualistic) heavily emphasized and valued primary control 
coping, whereas in Eastern cultures such as Japan (collectivistic), secondary control 
coping assumed a more predominant role. In addition, important distinctions were 
found between cultures for coping with life tasks such as child rearing, socialization, 
work, religion and psychotherapy, in which primary control themes were predominant 
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in the Americans, whereas secondary control themes were predominant for the 
Japanese. 
In recent years, investigators have consistently identified cultural differences 
in preference for coping strategies when exposed to stressful life events. Evidence 
from studies conducted on school-aged children in Singapore and China (Lim, 2000; 
Xiao & Chang, 2003), and students in Malaysia, North America and Germany (Essau, 
1992) support the predominant use of secondary coping strategies in many Eastern 
cultures. 
The above studies provide evidence for cultural differences in coping 
strategies between individuals of an individualistic and collectivistic society. However 
recent findings make it apparent that different cultures, under certain circumstances 
(i.e. immigration) employ coping strategies that are similar to each other. 
Previous cross-cultural research suggested that behavioral and attitudinal 
tendencies towards individualism and collectivism are stable, somewhat deeply 
ingrained and resistant to change (Weisz et al., 1984). However in recent studies, it 
appears that values and beliefs held by each culture are subject to change should the 
cultural medium demand. Evidence for this fluid change comes from studies which 
have found similarities between the two cultures when comparing individuals who 
have migrated from a collectivistic to an individualistic society. 
Rosenthal, Bell, Demetriou and Efklides (1989) conducted a study on Greek-
Australians (traditionally collectivist orientation) who showed a marked shift in 
collectivist Greek values and behaviors to values and behaviors more similar to 
Anglo-Australians over time. Similar findings were obtained by Rosenthal and 
Feldman (1989) in first- and second-generation Chinese youth in Australia and 
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America. Results showed a shift towards individualistic norms by first-generation 
youths as a function of length of stay.  
Personality profiles across cultures were studied amongst Chinese 
undergraduates living in Canada by McCrae, Yik, Trapnell, Bond, & Paulhus (1998). 
Their study revealed that exposure to an individualist society (Canada) resulted in 
increased openness, cheerfulness and pro-social behavior in Chinese undergraduates. 
Bailey and Dua (1999) recently conducted a study comparing a cross-sectional 
sample of Asian and Anglo-Australian undergraduates in relation to stress and coping 
styles. The results showed that Asian students resident in Australia for less than 6 
months were highest in perceived stress and most likely to employ collectivistic 
coping strategies. On the other hand, Anglo-Australian students reported lowest level 
of perceived stress and preference for individualistic coping strategies. The pattern 
that emerged for Asian students appeared to be that the longer they remained in 
Australia, the more likely they were to identify and utilize similar coping strategies 
used by their Anglo-Australian counterparts. This was the case for Asian students 
residing in Australia for more than 6 months and less than 3 years and more so for 
Asian students residing for more than 3 years. Results suggest that for a collectivist 
person to function well in an individualist culture, it is necessary to adopt a different 
set of coping strategies in order to accommodate to the new cultural environment 
(Berry 1989; cited in Bailey & Dua 1999).  
Based on Lazarus and Folkman’s stress and coping model, Chang (2001) 
conducted a preliminary examination of the coping behaviors used by Asian 
Americans. His findings showed that Asian Americans were generally similar to 
Caucasian Americans on their reports of specific coping strategies across scales of 
cognitive restructuring, express emotions, social support, wishful thinking and self-
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criticism, with only two exceptions; Asian Americans reporting more problem 
avoidance and social withdrawal. His study highlights the issue that acculturation 
does not always result in Asian Americans adopting similar or identical coping 
strategies to that of the individualist society. 
Together, these results suggest that the behavioral patterns and norms 
associated with individualism and collectivism appear to be malleable and are subject 
to change as a result of acculturating to the prevailing cultural context. The current 
study aimed to investigate whether primary and secondary coping styles used by 
Asian children in Australia, are comparable to that of their Caucasian counterparts. 
Hence, it is hypothesized that Asian children will display similar patterns of primary 
and secondary coping styles to that of Caucasian children (Hypothesis 3). 
Effectiveness of coping strategies 
The importance of effective coping in managing specific internal and/or 
external demands has been closely associated with the ability to differentiate between 
situations where some control over a stressful event can or cannot be exerted. This 
association has been investigated and findings suggest that emotion-focused coping 
strategies seem to be the most effective means of coping in uncontrollable contexts 
(Blount, Landorf-Fritsche, Powers, & Sturges, 1991; Compas, Malcarne, & Banez, 
1993). In contrast, events perceived as controllable tend to elicit more strategies for 
directly coping with the problem (Band & Weisz, 1988; Compas et al., 1992). Further 
more, children who use primary control coping in situations perceived as controllable 
and secondary control coping when the situation is perceived as uncontrollable 
evidence fewer behavioral problems (Rossman & Rosenberg, 1992). 
It is commonly noted that in studies of coping, the effectiveness of type of 
coping strategies used are examined separately. For instance, the success of primary 
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or secondary control coping alone was examined by Band and Weisz (1988) across 
certain stressor scenarios. Spivak and Shure (1982) have shown the effectiveness of 
one type of primary control coping (i.e. cognitive problem solving) in positive 
adjustment. In dealing with medical procedures, Miller and Green (1984) showed the 
effectiveness of distraction and reframing (secondary control coping).  
Although it is insightful to explore the functions and outcome of these 
strategies individually, it is also of great importance to consider them in combination. 
Lazarus (1980) has noted that in effective coping, primary and secondary control 
forms of coping will “work together in a complementary fashion” (p. 223). The 
following example highlights the use of both primary and secondary control coping in 
overcoming a stressful event: 
“I fell and hit a rock and busted my knee. I went to my mom. I knew she’d 
help me fix it and I knew that she would make me feel a lot better.” (Band, 1990, p. 
216). 
In this self report of a child, the response of going to the mother appeared to 
serve dual primary and secondary control aims. The child related that his mother 
would “help fix it” – consistent with primary control in directly influencing the 
objective condition of physical damage. In addition, the child specified that he “knew 
that she would make me feel a lot better” – consistent with secondary control aims of 
influencing the subjective experience of emotional distress.  
The effectiveness of parallel functions of primary and secondary control 
coping was made evident by a study conducted on 100 middle-aged adults on stressful 
events of daily living over a year.  Each subject reported approximately 14 daily 
stressors and their thoughts and behaviors in dealing with these stressors were 
measured by the 68-item Ways of Coping checklist. Lazarus and Folkman (1980) 
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discovered that both primary and secondary functions were used by everyone in 
virtually every stressful encounter (i.e. 1,322 episodes reported in which only 18 
whereby only one function was used). Evidence obtained emphasizes that people use 
both primary and secondary control coping strategies to deal with the internal and/or 
external demands posed by daily stressful situations.  
Due to the lack of research conducted on the joint coping efforts of primary 
and secondary control coping in children, the current study will focus on the 
combined effectiveness of both strategies in exploring developmental trends and 
cultural variations. In doing so it is hypothesized that the joint use of primary and 
secondary control coping will significantly account for variance in emotional well-
being across all ages (Hypothesis 4). In addition, the joint use of primary and 
secondary strategies in both Caucasians and Asians is expected to be significantly 
more effective in accounting for variance in emotional well-being, in comparison to 
the individual use of either strategy (Hypothesis 5). 
Summary of Hypotheses 
The current study aimed to address some of the issues mentioned above, with 
reference to developmental and cultural differences in stress and coping. Based on 
past research, developmental trends in primary and secondary control coping were 
expected across all stressful situations. In particular, it was hypothesized that primary 
control coping would decrease with age for both Caucasian and Asian children 
(Hypothesis 1), whereas secondary control coping would increase with age for both 
Caucasian and Asian children (Hypothesis 2).  
Cultural differences in coping styles have been observed between Caucasians 
and Asians of individualistic and collectivistic societies respectively. However, 
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acculturation studies have shown that Asians who migrant to Western societies 
accommodate and adopt similar values, beliefs and behaviors of those in the host 
society. For these reasons, it was hypothesized that Asian children living in Australia 
would display a similar pattern in their use of primary and secondary coping to that of 
Caucasian children (Hypothesis 3). 
In the past, studies have focused on the individual effectiveness of using 
primary or secondary coping styles. The current study attempted to broaden this 
perspective by investigating the effectiveness of the joint use of primary and 
secondary control coping in accounting for variance in emotional well-being. It was 
therefore hypothesized that the joint use of primary and secondary coping strategies 
will significantly be effective in accounting for variance in emotional well-being 
across all ages (Hypothesis 4). In addition, it was hypothesized that for both 
Caucasians and Asians, the joint use of primary and secondary coping would be 
significantly effective in accounting for variance in emotional well-being than the 
individual use of either strategy (Hypothesis 5).  
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CHAPTER 2 
Pilot Study - Identifying Daily Stressors 
Method 
Participants  
A hundred and fifty four Caucasian children (66 boys and 88 girls) and a 
hundred and four Asian children (60 boys and 44 girls) completed the Child Daily 
Stressor Questionnaire (CDSQ; see Appendix A). These children were from three age 
groups; six-seven (61 Caucasians and 32 Asians) averaging 6.25 years (SD = .53), 
eight-ten (52 Caucasians and 37 Asians) averaging 8.82 years (SD = .56) and eleven-
twelve (41 Caucasians and 35 Asians) averaging 11.47 years (SD = .64).  
School selection. School demographics obtained from the Educational 
Department of Western Australia (EDWA) enabled the author to identify which 
government schools within the Perth metropolitan area had the highest percentage of 
Chinese-Asian and Caucasian-Australian children. This information was used to 
collate a list of thirty schools which was representative of the population required for 
the study. A request letter written by the field supervisor of the present project, 
introducing the author, stating the nature of the study and requesting the school’s 
participation was sent to each school on the list (See Appendix B). Seven schools 
responded in agreement to participate in the pilot study. 
Participant selection. Children recruited under the term ‘Asian’ had parents who 
were both of Chinese descent, and had immigrated to Australia more than 2 years ago. 
Children who were recruited under the term ‘Caucasian’ had parents who were both 
native ‘white’ Australians (i.e. non-Aboriginal) born and brought up in Australia.  
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Initially the author sought children aged 6, 9 and 12 years. However upon 
determining the number of children who were suitable based on the above selection 
criteria, it was evident that the sample size would either be inadequate or relatively 
imbalanced for both samples. To avoid such a situation, age-groups were broadened 
to include children aged 6-7 yrs, 8-10 yrs and 11-12 yrs.  
Upon identifying suitable candidates for the study, a letter written by the field 
supervisor and endorsed by the school principal was sent to parents of these children 
in request for their child’s participation (see Appendix C). Response rates of 
Caucasian parents were 57% for children aged 6-7 yrs, 55% for 8-10 year olds and 
35% for 11-12 year olds. Response rates of Asian parents were 36%, 46% and 41% 
for the respective age groups. 
Materials 
The CDSQ was constructed for the purpose of the current study and was 
comprised of fourteen stressor scenarios. Of the 14 scenarios, nine were adopted from 
Asian studies in which both Singaporean and Chinese children reported the scenarios 
as frequently experienced stressors (Lim, 2000; Xiao & Chang, 2003). Five scenarios 
which were not reported in the Asian studies were adopted from Band and Weisz’s 
study (1988), in which children of Western backgrounds reported them as frequently 
experienced stressors.  
Given that the current study was the first to identify potential daily stressors in 
a mixed sample of Caucasian and Asian children in an Australian context, it was 
thought best to incorporate in the questionnaire those previously identified as daily 
stressors from both Asian and Western research to provide a comprehensive and 
broader coverage when it came to scenarios experienced by children of different 
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cultural backgrounds. The CDSQ also provided children the freedom to further report 
scenarios not already listed in the questionnaire.  
The stressor scenarios in the CDSQ reflected situations from the following 
categories: Conflict with authority figures (1 scenario), conflict with siblings (2 
scenarios), conflict with peers (3 scenarios), physical harm/injury (2 scenarios), peer 
issues (1 scenario), and academic difficulty (5 scenarios).  
The questionnaire was used in the current pilot study for the purpose of 
identifying daily stressors specific to Caucasian and Asian children in an Australian 
context. 
Frequency of occurrence was used as the measure in CDSQ. The rationale for 
using frequency of occurrence was to help determine stressors which children 
reported experiencing on a ‘daily’ basis; Intensity of distress would not have sufficed 
for this purpose. Furthermore, if a situation occurred more frequently, it would not 
only  increase the likelihood of the scenario being recalled but would also mean that 
children would have had more experience in dealing with such situations, and 
therefore are likely to have developed individual patterns of coping responses.   
Procedure 
The questionnaire was administered by the author of the study to children on a 
group basis during school time and required approximately 15-20 minutes to 
complete. Children were asked to respond ‘yes’ or ‘no’ to the question of “feeling bad 
scared or unhappy” based on whether they had experienced the stressor in the past 
two weeks. If the response for any given scenario was ‘yes’ they were requested to 
rate on a 5 point scale (5 = once a year to 1 = every day) the frequency of occurrence. 
If the response was ‘no’, the administrator progressed to the following stressor 
scenario. 
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Selection of stressors for Main study. The criterion was to select stressors 
frequently experienced that were common between cultures and across all age groups.  
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Results 
Descriptive statistics was used to examine mean frequency ratings for each 
stressor scenario.  
All fourteen scenarios were reported as daily stressors and were rank ordered 
according to their frequency ratings. See Table 1 for results. 
Table 1 
Mean frequencies of the fourteen stressor scenarios in the CDSQ 
 
Stressor Scenario M SD 
    
Stressor 1 Times when your mom, dad or teacher was angry at you 3.91 1.06 
    
Stressor 6 Times when you had an accident or got hurt 3.75 1.11 
    
Stressor 4 Times when another kid said mean things to you 3.24 0.97 
    
Stressor 7 Times when your brother/sister bullied you 3.22 1.03 
    
Stressor 8 Times when your brother/sister beat you 3.12 1.02 
    
Stressor 10 Times when your friends did not want to play with you 3.11 1.12 
    
Stressor 12 Times when you worried that you will not do well in 
exams/test 
3.02 1.07 
    
Stressor 9 Times when your friends bullied you 2.99 1.06 
    
Stressor 3 Times when you went to the doctor’s office to get a 
needle 
2.76 0.98 
    
Stressor 13 Times when you did not do well in exam/test 2.67 1.03 
    
Stressor 14 Times when your classmates did better in exam/test 2.67 0.99 
    
Stressor 2 Times when you were separated from your friend(s) 2.63 0.92 
    
Stressor 11 Times when parents were not happy with your exam/test 
results 
2.49 0.84 
    
Stressor 5 Times when you got a grade on exam/test you didn’t like 2.26 0.68 
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Since all stressor scenarios were considered potential daily stressors by 
children, frequency of occurrence was adopted as the criterion to reduce the list of 
reported daily stressors, to one that was more manageable to be used in the main 
study.  
In doing so, eight stressor scenarios were identified as similar across both 
Caucasian and Asian children; however, the rank order of the stressors was different 
for the two samples. See Table 2 for means and standard deviations. 
Table 2 
Means and standard deviations of the top eight stressor scenarios for Caucasians and 
Asians 
Caucasian  Asian 
Scenario M SD  Scenario M SD 
Stressor 1 3.95 1.10  Stressor 1 3.78 0.96 
Stressor 7 3.30 1.07  Stressor 6 3.40 1.14 
Stressor 6 3.21 1.18  Stressor 4 3.31 0.99 
Stressor 4 3.19 0.95  Stressor 7 3.14 1.06 
Stressor 8 3.15 1.13  Stressor 12 3.07 0.08 
Stressor 10 3.10 1.17  Stressor 10 3.02 1.07 
Stressor 12 3.02 1.07  Stressor 8 2.64 0.71 
Stressor 9 2.89 1.06  Stressor 9 2.58 0.83 
 
Given that responses to these eight scenarios were similar across both cultures, 
they were then examined across all age groups to ensure comparability. Results 
indicated that out of eight scenarios, only four situations were commonly identified 
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across all age groups for both Caucasian and Asian children. However, rank order of 
each stressor across age groups was not identical. See Table 3 and 4. 
Table 3 
Mean frequencies of the four stressor scenarios reported by Caucasians rank ordered 
across age groups 
Caucasian 
6-7 Yrs  8-10 Yrs  11-12 Yrs 
Scenario M SD  Scenario M SD  Scenario M SD 
Stressor 7 4.45 0.67  Stressor 7 4.03 1.09  Stressor 1 2.68 1.15
Stressor 6 4.33 0.81  Stressor 1 3.55 1.03  Stressor 6 1.54 1.31
Stressor 4 3.87 1.02  Stressor 4 3.50 1.17  Stressor 4 1.46 1.32
Stressor 1 3.83 0.96  Stressor 6 3.26 0.98  Stressor 7 1.32 1.69
 
Table 4 
Mean frequencies of the four stressor scenarios reported by Asians rank ordered 
across age groups 
Asian 
6-7 Yrs  8-10 Yrs  11-12 Yrs 
Scenario M SD  Scenario M SD  Scenario M SD 
Stressor 7 4.00 1.00  Stressor 1 3.75 1.06  Stressor 1 3.24 .97 
Stressor 6 4.00 0.82  Stressor 6 3.41 1.18  Stressor 4 2.70 .98 
Stressor 4 3.94 0.97  Stressor 4 3.30 1.02  Stressor 6 2.64 .82 
Stressor 1 3.70 0.86  Stressor 7 3.18 1.01  Stressor 7 2.09 .92 
 
These four selected scenarios which were identified as common across both 
cultures and across all age groups represented stressor scenarios from the following 
domains: (A) conflict with authority – stressor 1, (B) peer difficulty – stressor 4, (C) 
physical harm or injury – stressor 6 and (D) conflict with siblings – stressor 7.  
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 A 2 x 2 (Gender x Race) ANOVA was conducted for each of the four 
stressors to examine gender differences in the frequencies of occurrence. For each of 
the four stressors, frequency of occurrence was used as the dependent variable with 
gender and race as the independent variable. 
 For Stressor 1, no main effects of gender (p = .71, η2 = .001) or race (p = .43, 
η2 = .004) were obtained. In addition, no significant interaction effect was obtained (p 
= .95, η2 = .00). For Stressor 4, no main effects of gender (p = .27, η2 = .008) or race 
(p = .61, η2 = .002) were obtained. In addition, no significant interaction effect was 
obtained (p = .25, η2 = .007).  For Stressor 6, no main effects of gender (p = .23, η2 = 
.009) or race (p = .84, η2 = .00) were obtained. In addition, no significant interaction 
effect was obtained (p = .51, η2 = .003). For Stressor 7, no main effects of gender (p = 
.73, η2 = .001) or race (p = .42, η2 = .004) were obtained. In addition, no significant 
interaction effect was obtained (p = .59, η2 = .002).  Refer to Table 5 for means and 
standard deviations. 
No other descriptions of scenarios were suggested as potential stressors by 
children in the open-ended section. In the odd case where answers were provided, 
scenarios were alternatively worded to the versions already provided in the 
questionnaire. 
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Table 5 
Means and standard deviations of the four stressor scenarios for Caucasian and 
Asian males and females 
  Caucasian  Asian 
Scenario  n M SD  n M SD 
Stressor 1         
M 37 3.16 1.068  36 3.28 1.111 
 F 66 3.21 0.886  29 3.34 0.857 
Stressor 4         
M 28 2.82 1.090  35 3.26 1.010 
 F 58 3.53 0.977  26 2.92 0.935 
Stressor 6         
M 40 2.83 1.035  36 2.97 1.108 
 F 61 3.15 1.093  29 3.07 1.033 
Stressor 7         
M 28 3.86 1.268  20 3.80 0.894 
 F 52 4.04 1.009  21 3.76 1.044 
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Discussion 
Australian children of Western and Asian background identified four stressors 
to be commonly experienced on a daily basis; “conflict with authority”, “peer 
difficulties”, “physical harm” and “conflict with siblings”. These stressors were also 
reported consistently across all age groups with no evidence of gender differences. 
The stressors “conflict with authority” and “peer difficulties” were similarly identified 
in previous studies conducted on Asian (Lim, 2000; Xiao & Chang, 2003) and 
Caucasian (Band & Weisz, 1988) children. However, the stressor “conflict with 
siblings” was similar only to previous Asian studies. This might be the case, since in 
their study Band and Weisz (1988) had no scenarios pertaining to “conflict with 
siblings” in their list of potential stressors. Thus it cannot be concluded that this was 
not a potential stressor for the Caucasian sample.  
In the current study the scenario “physical harm” was identified as a potential 
stressor by both Caucasian and Asian children. Previously however, “physical harm” 
was reported as a daily stressor, only in the Caucasian and not in the Asian study. The 
fact that children from both cultures in Australia identified this as a potential stressor 
highlights the integrated nature of the Australian community where the Caucasian and 
the Asian children share similar daily experiences.  
Another indication of integration is the low frequency in reports of academic 
difficulty as a potential stressor scenario by both Caucasian and Asian children in 
Australia. Previous research conducted on Asian children in Singapore and China has 
shown academic difficulty as the most common daily stressor (Chang, 2001; Lim, 
2000; Xiao & Chang, 2003). This is likely to be a result of differing emphasis on 
examinations and tests during the school-ages between Asian and Western societies.  
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In the Australian school system, children are not exposed to such rigorous 
curriculum whereby tests and exams are administered at an age of 6 years onward, 
unlike most Asian school systems. Children who are part of the “Western” school 
system are therefore less likely to experience the same level of academic stress and as 
a result are not likely to report academic stress as one of their top daily stressors. 
The mean frequency of occurrence of stressors in this study was generally 
higher than the frequencies obtained previously (i.e. Lim, 2000). However it appears 
that the frequencies are considerably higher only at a young age and gradually decline 
by the age of 11-12 years in both Caucasians and Asians to that comparable with 
other studies. Developmental limitations in the ability to accurately recollect the 
frequency of occurrences may result in young children who might overestimate their 
experience of stressor situations.  
The pilot study has been successful in identifying four stressors that both 
Caucasian and Asian children in Australia reported to have been “exposed to on a 
daily basis at some point” (Repetti, McGrath, & Ishikawa, 1999, pg. 345). The main 
study progressed to determine the type of coping styles children of both cultures 
might employ to overcome these daily stresses, and to determine whether these 
strategies bring about an effective outcome. 
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CHAPTER 3 
Main Study - Determining Coping Strategies and Effectiveness 
Method 
Participants 
One hundred and ten Caucasian children (46 boys and 64 girls) and one 
hundred and twelve Asian children (63 boys and 49 girls) were recruited on a 
voluntary basis from seven government schools in the Perth metropolitan area. There 
were three age groups; six-seven (36 Caucasians and 37 Asians) averaging 6.4 years 
(SD = .48), eight-ten (38 Caucasians and 37 Asians) averaging 8.8 years (SD = .65) 
and eleven-twelve (36 Caucasians and 38 Asians) averaging 11.5 years (SD = .50).  
School selection. A request letter written by the field supervisor, introducing the 
author, stating the nature of the study and requesting the school’s participation were 
sent to the 30 schools previously identified as representative of the current sample in 
the pilot study (See Appendix D for request letter). Of the 30 schools, the seven 
schools who participated in the pilot study responded in agreement to participate in 
the main study. 
Participant selection. Children recruited under the term ‘Asian’ had parents who 
were both of Chinese descent, and had immigrated to Australia more than 2 years ago. 
Children who were recruited under the term ‘Caucasian’ had parents who were both 
native ‘white’ Australians (i.e. non-Aboriginal) born and brought up in Australia.  
Upon identifying the number of children who were suitable based on the above 
selection criteria, it was evident that the sample size would either be inadequate or 
relatively imbalanced for both samples. As a result, age groups were broadened to the 
following age cohorts; 6-7 yrs, 8-10 yrs and 11-12 yrs.  
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Once suitable candidates were identified for the study, a letter written by the 
field supervisor and endorsed by the school principal was sent to parents of these 
children in request for their child’s participation (see Appendix E). 
The response rates of Caucasian parents were 59% for 6-7 year olds, 63% for 8-
10 year olds and 33 % for 11-12 year olds1. The response rates of Asian parents were 
39% for 6-7 year olds, 46% for 8-10 year olds and 49% for 11-12 year olds. 
Materials 
The Australian Daily Stressor Questionnaire (ADSQ; see Appendix F) was 
comprised of four scenarios. These scenarios were found in the pilot study to be the 
highest rated everyday stressors as reported by children. Scenario 1 was “Think of a 
time when your mom, dad or teacher was angry at you”. Scenario 2 was “Think of a 
time when another kid said mean things to you’. Scenario 3 was “Think of a time 
when you had an accident and got hurt” and Scenario 4 was “Think of a time when 
your brother/sister bullied you”. For each stressor scenario the questionnaire format 
was as follows:  
Assessing Stress. Two questions to determine if the described scenario was a 
potential stressor for the child. Question one was whether or not the situation made 
him/her feel bad, scared or unhappy? Question two was to identify the frequency of 
occurrence on a scale of 1 = (Once or more per year) to 4 = (Daily).  
Assessing Coping Strategy. Open-ended questions were asked to determine 
“usually what they thought” and “usually what they did” when this happened. 
                                                 
1 The response rate stated does not reflect the actual percentage of children interviewed for the main 
study. The reason being, the interview process was time consuming and due to this constraint, all 
children who were willing to participate were unable to be interviewed. Of the percentage that 
responded, 36% of 6-7 year olds were interviewed, 40% of 8-10 year olds were interviewed and 31% 
of 11-12 year olds were interviewed. 
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Responses were in terms of thought/action(s) employed and the reasoning behind the 
behavior coded later to determine the type of coping strategy used. 
Assessing Outcome/Effectiveness. Three questions were included to determine 
the effectiveness of coping strategies. Responses to feeling better, feeling happy and 
feeling relaxed were measured on a 5-point scale ranging from 1 (Not at all) to 5 (A 
lot) respectively.  
These questions were preceded by an introductory remark which indicated that 
these are things that sometimes happen to kids to reassure them that these are normal 
everyday experiences to avoid negative emotional impact. The whole questionnaire in 
its exact wording has been approved by both the Ethics Committee of the Department 
of Social Work & Psychology, National University of Singapore, and the Committee 
for Human Subject Protection of Western Australian University. The field work was 
supervised by a qualified field supervisor, a faculty member of UWA. 
Procedure 
Interview. Structured interviews were carried out by the present author to elicit 
children’s reports of how they coped with various types of stressful scenarios. 
All children were interviewed individually during school time with the 
supervision of principals and/or teachers. Children were initially engaged in 
conversation about how they were and what kind of activities they had been involved 
with on that day. Once good rapport was established, children were told briefly that 
the purpose of the interview was to ask them about, four day-to-day situations which 
may have made them feel bad, scared or unhappy in order to find out the kind of 
things they would think or do to handle the situation. Children were given the 
opportunity to ask questions and clarify things they did not understand, before 
proceeding with the interview. 
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For each stressor scenario, children were primed to think of a time within the 
past two weeks when the following situation had occurred. They were then asked 
whether the particular situation when it happened, made them feel bad, scared or 
unhappy. If the response to this question was ‘yes’ then the interviewer continued to 
ask how frequently the stressor was experienced. If, however, the answer to the 
question of feeling bad, scared or unhappy was ‘no’, further questions pertaining to 
that stressor were omitted and the interviewer proceeded to the next stressor scenario. 
When the scenario was reported as stressful, children were asked to describe 
their thought processes during the situation and questioned why they thought that. 
They were also asked to describe what they would do and why they would do that 
when faced with this scenario. Once these questions were answered children 
responded to whether they felt better, happy and relaxed after employing the 
action/behavior described above. 
The interview process was approximately 20 minutes, and at the end children 
were given the opportunity to ask questions and were encouraged to talk about their 
after school plans to ensure their mind was clear of the scenarios discussed in the 
interview. 
Data Coding and Coding Reliability. The behavior descriptions provided by 
children in response to stressful situations during the interview were classified into 
three broad types of coping categories: Primary, secondary and relinquished control 
coping. Classification of behaviors into these categories was based on definitions of 
Rothbaum, Weisz and Snyder (1982) and the fine-grained descriptions provided by 
Band and Weisz (1988). According to Rothbaum et al., (1982), primary control 
coping was defined as “changing the external environment to bring it in line with 
one’s wishes and desires”. Secondary control coping was defined as changing the self 
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(i.e. one’s expectations, wishes, desires, affective states) in order to “accommodate to 
external conditions” as they are. Behavior was coded as relinquished if it involved no 
apparent effort to “enhance rewards and reduce punishment” (Koh, Lim, Vellu & 
Chang, 2001, p. 11). 
Ten fine-grained categories2 described by Band and Weisz (1988) provided 
further guidance in classification of behaviors. According to Band and Weisz (1988), 
(i) direct problem solving, (ii) problem-focused crying, (iii) problem-focused 
aggression and (iv) problem-focused avoidance were likely indicators of primary 
control coping. If children used (i) social/spiritual support, (ii) emotion-focused 
crying, (iii) emotion-focused aggression, (iv) cognitive avoidance or (v) pure 
cognition then they were described as employing secondary control coping. 
To illustrate the coding process, suppose a child reports the following scenario 
as a stressor: mother getting angry and yelling at him/her. The child might respond to 
this stressor by standing there and pretending to listen to what she says with the goal 
of hoping that his/her mother would stop yelling (primary coping); run to their room 
and cry with the goal of releasing their feelings of being yelled at (secondary); or by 
not doing anything (relinquished).  
Coding of all responses was done by the interviewer, who at the time of 
coding was blind to the child’s age, sex and race. In instances where a single response 
included more than one category of coping, or more than one coping strategy was 
employed, all strategies were coded. To ensure reliability of coding by the 
administrator, three raters (a female graduate, a male graduate and a 3rd year 
undergraduate psychology student) were given training using past examples of coding 
(i.e. Xiao & Chang, 2003). Once raters were confident and familiar with the category 
                                                 
2 See Band & Weisz (1988) for detail descriptions of each category. 
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definitions, they were asked to independently code 34 responses which were 
randomly selected. Raters were given the same definitions and fine-grained 
descriptions used by the interviewer.  Across pairs of raters, Kappa ranged from .88 to 
.94, with a mean of .92. These are acceptable values for inter-rater reliability. 
Composite outcome indicator. A composite outcome measure was produced 
for each of the four stressor scenarios by extracting one factor out of the three 
outcomes measured: “feeling better”, “feeling happy” and “feeling relaxed”. These 
outcome measures showed the following loadings: for stressor 1 the three outcomes 
showed loadings of .87, .87 and .79 respectively; for stressor 2 loadings of .94, .91 
and .90 respectively; for stressor 3 loadings of .87, .91 and .88 respectively; for 
stressor 4 loadings of .95, .95 and .93 respectively. These loadings are high enough to 
show that it is acceptable to use the composite outcome measure for each stressor. 
The composite outcome derived was termed “emotional well-being”. 
Transformation of Variables.  Frequencies of coping strategies were converted 
into percentages of primary and secondary coping respectively and were then 
transformed into arc sines for further analysis. This transformation is recommended 
by Neter, Wasserman and Kutner (1985), as a standard procedure when the dependent 
variable is a proportion. Statistical analyses were performed on the arc sine 
transformed scores.  
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Results 
Of the 820 responses that children described themselves making in stressful 
episodes, only 21 responses (2.6%) were coded as relinquished coping. Responses 
classified as relinquished control coping were distributed as follows: 6-7 year olds 
made a total of seven responses, 8-10 year olds made four, and 11-12 year olds made 
ten. Five responses were in response to “conflict with authority”, four were in 
response to “peer difficulties”, five were in response to “physical injury/harm” and 
seven were in response to “conflict with siblings”. Given the rarity of relinquished 
control coping, this strategy was excluded from further analyses.  
Coping Strategy 
Stressor 1: “Times when mom, dad or teacher was angry at you” 
A 3 x 2 x 2 (Age group x Race x Gender) ANOVA was conducted to examine 
the frequencies of primary and secondary control coping responses as a function of 
age group, race and gender for stressor 1. For primary control coping results failed to 
show significant main effects for age group (p = .68, η2 = .004) race (p = .28, η2 = 
.006) and gender (p = .97, η2 = .00). No significant interaction effects were obtained 
between age group and race (p = .20, η2 = .015), age group and gender (p = .37, η2 
=.10), race and gender (p = .67, η2 = .001) and between age group, race and gender (p 
= .83, η2 = .001). Similarly, for secondary coping no significant main effects were 
obtained for age group (p = .86, η2 = .001), race (p = .59, η2 = .001) and gender (p = 
.82, η2 = .001). No interaction effects were obtained for age group and race (p = .28, 
η2 = .013), age group and gender (p = .41, η2 =.009), race and gender (p = .49, η2 = 
.002) and between age group, race and gender (p = .93, η2 = .00). Although the 
composite interaction effects between age group and race were not significant for both 
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primary and secondary coping, a close look at the means of individual cells indicated 
potential age-specific patterns, and therefore finer analyses were conducted. 
Trends in primary and secondary control coping across age groups were 
examined for both Caucasian and Asian children. A summary of means and standard 
deviations of coping strategies for stressor 1 are provided in Table 5. 
One-Way ANOVAs on the arc sines of transformed percentages of primary 
coping and secondary coping were conducted with age-group as the independent 
variable. No significant age effect was obtained for primary or secondary control 
coping in both Caucasian (primary; p = .72, η2 = .01 and secondary; p = .81, η2 = 
.004) and Asian (primary; p = .21, η2 = .03 and secondary; p = .51, η2 = .013) 
children. 
The patterns of primary and secondary control coping of Asian and Caucasian 
children were examined for similarities. Results are presented in Figure 1.  
Descriptive analysis indicated a decrease in the frequency of primary control coping 
in both cultures for children across all ages. The pattern for secondary control coping 
showed a decrease in frequency for Caucasian children and an increase in frequency 
for Asian children between the ages 6-10 years old. At 11-12 years, Caucasian 
children appeared to increase the use of secondary coping whilst the Asian children 
showed a decrease in secondary coping employed. Hence, the developmental pattern 
for secondary control coping appeared inconsistent across age and culture, with 
deviances evident for both cultures during the ages 8-10 years. 
Differences between cultures at each age group were examined using statistical 
analysis. A One-Way ANOVA using arc sine transformed percentages of primary 
coping as the dependent variable and race as the independent variable showed no 
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significant differences between cultures for children aged 6-7 years (p = .33, η2 = .01), 
8-10 years (p = .10, η2 = .04) and 11-12 years (p = .43, η2 = .01).  






























































Figure 1. Mean frequencies of primary and secondary coping styles across age group 
in Caucasian and Asian children for stressor 1. 
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Similarly a One-Way ANOVA using arc sine transformed percentages of secondary 
control coping was conducted. Findings revealed no significant difference in the use 
of secondary coping strategy between Caucasian and Asian children aged 6-7 years (p 
= .56, η2 = .01), 8-10 years (p = .52, η2 = .01) and 11-12 years (p = .32, η2 = .01). 
Stressor 2: “Times when another kid said mean things to you” 
A 3 x 2 x 2 (Age group x Race x Gender) ANOVA was conducted to examine 
the frequency of primary and secondary control coping responses as a function of age 
group, race and gender for stressor 2. For primary control coping main effect for age 
group was obtained; F (2, 170) = 3.01, p < .05 and η2 = .03. No main effect for race 
(p = .19, η2 = .008) and no main effect of gender (p = .75, η2 = .001). No significant 
interaction effects were obtained between age group and race (p = .20, η2 = .015), age 
group and gender (p = .82, η2 =.002), race and gender (p = .57, η2 = .002) and 
between age group, race and gender (p = .33, η2 = .013). 
Results for secondary coping failed to show significant main effects for age 
group (p = .14, η2 = .02), race (p = .19, η2 = .01) and gender (p = .81, η2 = .001). No 
significant interaction effects were obtained between age group and race (p = .18, η2 = 
.02), age group and gender (p = .77, η2 =.002), race and gender (p = .52, η2 = .002) 
and between age group, race and gender (p = .29, η2 = .014). 
Although composite interaction effects between age group and race were not 
significant for both primary and secondary coping, a close look at the means of 
individual cells indicated potential age-specific patterns, and therefore finer analyses 
were conducted. 
Developmental trends in primary and secondary control coping were 
examined for Caucasian and Asian children. A summary of means and standard 
deviations for coping strategies in stressor 2 are provided in Table 5. 
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One-Way ANOVAs were performed on the arc sine transformed percentages 
of primary and secondary coping. Results produced a significant main effect of age-
group for primary control coping in Caucasians and Asians; F (2, 106) = 3.06, p < .05 
and η2 = .05 and F (2, 105) = 3.38, p < .05 and η2 = .06. Post hoc analyses using 
Tukey HSD (Alpha = .05) for both cultures revealed that primary control coping in 
children aged 6-7 years was significantly higher in comparison to children aged 11-12 
years.  
There were no statistically significant developmental trends in secondary 
control coping for Caucasian (p = .226, η2 = .03) and Asian children (p = .150, η2 = 
.04).  
The pattern of primary and secondary control coping was examined for 
Caucasian and Asian children. Descriptive analysis showed children from both 
cultures of different age groups shared a similar pattern of primary control coping; a 
decrease with age. With secondary control coping, children of both cultures appeared 
to show an increase during 6-10 years of age. However, at the age of 11-12 years, a 
certain difference in the use of secondary control coping between the two cultures was 
evident, with an increase in frequency for Caucasian and a decrease in frequency for 
Asian children. Refer to Figure 2. 
One-Way ANOVA of the arc sine transformed percentage of primary control 
coping showed no significant differences in the use of primary control coping 
between Caucasian and Asian children of all age groups; 6-7 years (p = .53, η2 = .01), 
8-10 years (p = .36, η2 = .01) and 11-12 years (p = .47, η2 = .01). A One-Way 
ANOVA of arc sine transformed percentages of secondary control coping was used 
and results showed no significant differences for children of both cultures aged 6-7 
years (p = .10, η2 = .04) and 8-10 years (p = .10, η2 = .04). However a significant 
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difference between cultures in the use of secondary coping was evident for children 
aged 11-12 years; F (1, 70) = 4.93, p < .05 and η2 = .07). 






























































Figure 2. Mean frequencies of primary and secondary coping styles across age group 
in Caucasian and Asian children for stressor 2. 
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Stressor 3: “Times when you had an accident or got hurt” 
A 3 x 2 x 2 (Age group x Race x Gender) ANOVA was conducted to examine 
the frequency of primary and secondary control coping responses as a function of age 
group, race and gender for stressor 3. For primary control, no main effects for age 
group (p = .09, η2 = .02), race (p = .07, η2 = .02) and gender (p = .77, η2 = .00) were 
obtained. In addition, no interaction effects were obtained for age group and race (p = 
.42, η2 = .010), age group and gender (p = 37, η2 =.010), race and gender (p = .49, η2 
= .003) and between age group, race and gender (p = .66, η2 = .005). 
 Similar results were obtained for secondary coping, with no significant main 
effects for age group (p = .20, η2 = .02), race (p = .07, η2 = .02) and gender (p = .87, 
η2 = .00). No interaction effects were obtained for age group and race (p = .46, η2 = 
.013), age group and gender (p = .43, η2 =.009), race and gender (p = .66, η2 = .005) 
and between age group, race and gender (p = .41, η2 = .008).  
Although composite interaction effects between age group and race were not 
significant for both primary and secondary coping, a close look at the means of 
individual cells indicated potential age-specific patterns, and therefore finer analyses 
were conducted. A summary of the mean frequencies and standard deviations of 
primary control coping and secondary control coping for stressor 3 is shown in Table 
5. 
One-Way ANOVAs were conducted on arc sine transformed percentages of 
primary coping. Results failed to produce a significant age-group effect in both 
Caucasians (p = .34, η2 = .02) and Asians (p = .25, η2 = .03).  
Similarly One-Way ANOVAs were performed on the arc sine transformed 
percentages of secondary coping. A significant age-group effect was obtained for 
Caucasians; F (2, 106) = 3.49, p < .05, η2 = .06. Post-hoc analyses using Tukey HSD 
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(Alpha = .05) showed secondary control coping to be significantly higher in children 
aged 11-12 years in comparison to children aged 6-7 (p = .03). No significant age 
effect was obtained for secondary control coping in the Asian sample (p = .92, η2 = 
.00).  
The pattern of primary and secondary control coping was examined for 
Caucasian and Asian children for this particular stressor. Results are graphed in 
Figure 3. 































































Figure 3. Mean frequencies of primary and secondary coping styles across age group 
in Caucasian and Asian children for stressor 3. 
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Descriptive analysis showed that children of both cultures shared a similar 
pattern of primary coping; a decrease in frequency over age. The pattern of secondary 
control coping between both cultures was similar only at the age of 6-7 years. As of 8-
10 years old, Caucasian children appeared to increase the use of secondary coping 
whereas Asian children appeared to decrease their use of this strategy. 
One-Way ANOVAs were performed on the arc sines of transformed 
percentages of primary and secondary control coping. No significant differences 
between cultures were found for primary control coping in children aged 6-7 years (p 
= .23, η2 = .02), 8-10 years (p = .49, η2 = .01) and 11-12 years (p = .21, η2 = .02). For 
secondary control coping there was a significant difference between cultures at the 
age of 11-12 years; F (1, 70) = 6.64, p < .05 and η2 = .09. No significant results were 
obtained for the other age groups; 6-7 years (p = .76, η2 = .001) and 8-10 years (p = 
.60, η2 = .004). 
Stressor 4: “Times when your brother/sister bullied you” 
A 3 x 2 x 2 (Age group x Race x Gender) ANOVA was conducted to examine 
the frequency of primary and secondary control coping responses as a function of age 
group, race and gender for stressor 4. For primary control coping a main effect for age 
group was obtained; F (2, 150) = 3.66, p < .05 and η2 = .04. No main effects were 
obtained for race (p = .39, η2 = .005) and gender (p = .42, η2 = .004). In addition, no 
interaction effects were obtained for age group and race (p = .92, η2 = .001), age 
group and gender (p = .25, η2 =.018), race and gender (p = .78, η2 = .001) and 
between age group, race and gender (p = .82, η2 = .003). 
Similar results were obtained for secondary coping with a significant main 
effect for age group: F (2, 150) = 2.71, p < .05 and η2 = .03. No main effects were 
obtained for race (p = .33, η2 = .006) and gender (p = .49, η2 = .003). In addition, no 
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interaction effects were obtained for age group and race (p = .85, η2 = .002), age 
group and gender (p = .31, η2 =.015), race and gender (p = .69, η2 = .001) and 
between age group, race and gender (p = .81, η2 = .003). 
Although composite interaction effects between age group and race were not 
significant for both primary and secondary coping, a close look at the means of 
individual cells indicated potential age-specific patterns, and therefore finer analyses 
were conducted. 
Developmental patterns of primary and secondary control coping were 
examined for both Caucasians and Asians. A summary of means and standard 
deviations for stressor 4 are provided in Table 5.  
One-Way ANOVAs were used to examine developmental trends with age 
group as the independent variable and arc sine transformed percentages of primary 
and secondary coping as dependent variables. No significant developmental trend in 
primary control coping was found in Caucasian (p = 1.25 and η2 = .04) or Asian 
children (p = .06 and η2 = .05). 
Results did not yield significant developmental differences in secondary 
control coping for either culture; Caucasian (p = .19 and η2 = .03), and Asian (p = .27 
and η2 = .02). 
The pattern of primary and secondary control coping between cultures was 
examined. Results are graphed in Figure 4. 





























































Figure 4. Mean frequencies of primary and secondary coping styles across age group 
in Caucasian and Asian children for stressor 4. 
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Descriptive analysis showed an increase in primary control coping frequency 
for Caucasian children aged 6-10 years and then a decrease in frequency as of 11-12 
years. As for the Asian children the use of primary control coping was evidently 
decreasing in frequency from ages 6-12 years. The pattern for secondary control 
coping varies for both cultures. In Caucasian children, the use of secondary coping 
increases from the age of 6-12 years. However Asian children showed an initial 
increase from ages 6-10 years and thereafter a dramatic drop in secondary coping 
frequency at age 11-12 years. 
One-Way ANOVAs of arc sine transformed percentages of primary and 
secondary control coping showed no significant differences between cultures in the 
use of primary coping across all ages; 6-7 years (p = .83, η2 = .00), 8-10 years (p = 
.13, η2 = .03) and 11-12 years (p = .24, η2 = .02). Significant differences between the 
two cultures were found for secondary control coping in children aged 11-12 years; F 
(1, 70) = 5.4, p < .05 and η2 = .07). No other significance was obtained for the other 
age groups; 6-7 years (p = .57, η2 = .00) and 8-10 years (p = .92, η2 = .00). 
Given that there were no significant gender differences in the use of primary or 
secondary coping for all four stressors, gender was excluded from the following 
analyzes. 
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Table 6 
Mean frequencies and standard deviations of coping strategies in Caucasians and 
Asians for all four stressors  
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Effectiveness of Coping Strategy 
Stressor 1: “Times when mom, dad or teacher was angry at you” 
To identify the efficacy of the combined coping strategies, hierarchical 
regression analysis was used by entering the primary coping first and secondary 
coping second as the predictors of variance accounted for in emotional well-being 
across all age groups. The rationale for entering primary coping first was based on 
practice of past research (i.e. Band & Weisz, 1988). The effects of the combined use 
of both strategies could be obtained by the total variance in emotional well-being 
accounted for in the analysis.  
Results show that the combination of primary and secondary control coping 
significantly accounted for 20% of variance in emotional well-being in Caucasian 
children aged 8-10 years and 19% of variance in emotional well-being in Caucasian 
children aged 11-12 years. No significant results were obtained for the combined use 
of strategy in Caucasian children aged 6-7 years (p = .16). Refer to Table 6 for 
summary of results. 
For Asian children, the combination of primary and secondary control coping 
accounted for a significant 56% of  variance in emotional well-being for 6-7 year 
olds, 11%  of  variance in emotional well-being for 8-10 year olds and 33% of 
variance in emotional well-being for 11-12 year olds. Refer to Table 7 for summary of 
results. 
Simple and hierarchical regression analyses were performed to determine if the 
combined use of primary and secondary control coping in both cultures was the most 
effective in accounting for variance in emotional well-being in comparison to 
individual strategies used. 
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Results indicated that the combination of both strategies significantly accounted 
for 14% of variance in emotional well-being in Caucasian children and 31% of 
variance in emotional well-being in Asian children. In comparison, the individual use 
of primary control coping significantly accounted for just 8% of variance in emotional 
well-being in Asian children with no significant results for the Caucasian children. 
The individual use of secondary control coping significantly accounted for only 5% of 
variance in emotional well-being in Caucasian children and no significant 
accountability for Asian children (p = .07). Refer to Table 8 for summary of results 
Stressor 2: “Times when another kid said mean things to you” 
To identify the efficacy of the combined coping strategies, hierarchical 
regression analysis was used by entering the primary coping first and secondary 
coping second as predictors of variance accounted for in emotional well-being across 
all age groups. The rationale for entering primary coping first was based on practice 
of past research (i.e. Band & Weisz, 1988). The effects of the combined use of both 
strategies could be obtained by the total variance in emotional well-being accounted 
for in the analysis. 
For Caucasians, the joint use of primary and secondary control coping was 
significantly effective, accounting for 28% of variance in emotional well-being in 6-7 
year olds, 36% of variance in emotional well-being in 8-10 year olds and 60% of 
variance in emotional well-being in 11-12 year olds. Similarly, both primary and 
secondary strategies employed together by Asian children accounted for a significant 
percentage in 6-7 year olds (32% of variance in emotional well-being), 8-10 year olds 
(34% of variance in emotional well-being) and 11-12 year olds (73% of variance in 
emotional well-being). See Table 6 and 7 for results. 
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Simple and hierarchical regression analyses were conducted in order to identify 
the most effective strategy in both cultures. Findings showed that for Caucasian and 
Asian children the most effective strategy was the combination of both primary and 
secondary control coping which significantly accounted for 42% of variance in 
emotional well-being and 53% of variance in emotional well-being respectively. This 
was in comparison to a significant 29% of variance in emotional well-being in 
Caucasian and 35% of variance in emotional well-being in Asian children by primary 
control coping alone. The individual use of secondary control coping significantly 
accounted for only 8% of variance in emotional well-being in Caucasians and 6% of 
variance in emotional well-being in Asians. See Table 8 for summary of results. 
Stressor 3: “Times when you had an accident or got hurt” 
To identify the efficacy of the combined coping strategies, hierarchical 
regression analysis was used by entering the primary coping first and secondary 
coping second as the predictors of variance accounted for in emotional well-being 
across all age groups. The rationale for entering primary coping first was based on 
practice of past research (i.e. Band & Weisz, 1988). The effects of the combined use 
of both strategies could be obtained by the total variance in emotional well-being 
accounted for in the analysis. 
Results showed that for Caucasian children the combination was significantly 
effective for 8-10 year olds and 11-12 year olds, accounting for 31% and 25% of 
variance in emotional well-being respectively. No significant result was obtained for 
6-7 year olds (p = .46). In Asian children, the combination of strategies was 
significantly effective for children in the age groups 6-7 yrs, accounting for 57% of 
variance in emotional well-being and in 11-12 yrs, accounting for 55% of variance in 
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emotional well-being. No significant result was attained for the age group 8-10 yrs (p 
= .44). Refer to Table 6 and 7 for results. 
Simple and hierarchical regression analyses were performed to determine 
whether the combined use of primary and secondary control coping was the most 
effective strategy in both cultures. Findings indicated that in both Caucasian and 
Asian children the most effective strategy was the combination of the two, which 
effectively accounted for 17% and 51% of variance in emotional well-being 
respectively. The sole use of primary control coping was able to significantly account 
for only 7% of variance in emotional well-being in Caucasians and 43% of variance in 
emotional well-being in Asians. Secondary control coping alone was not significant in 
accounting for variance in emotional well-being in Caucasians (p = .23) and Asians (p 
= .10). Refer to Table 8 for details. 
Stressor 4: “Times when your brother/sister bullied you” 
To identify the efficacy of the combined coping strategies, hierarchical 
regression analysis was used by entering the primary coping first and secondary 
coping second as the predictors of variance accounted for in emotional well-being 
across all age groups. The rationale for entering primary coping first was based on 
practice of past research (i.e. Band & Weisz, 1988). The effects of the combined use 
of both strategies could be obtained by the total variance in emotional well-being 
accounted for in the analysis. 
Results indicated that the combined use of strategies was significantly 
effective for Caucasian children aged 6-7 years, in which 68% of variance in 
emotional well-being was accounted and 8-10 year olds in which 49 % of variance in 
emotional well-being was accounted. The combination of the two strategies was not 
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significantly effective for the Caucasian children aged 11-12 years (p = .32). See 
Table 6 for details. 
In Asian children, the joint use of both strategies was significant across all age 
groups. For 6-7 year olds, both strategies significantly accounted for 78% of variance 
in emotional well-being, in 8-10 year olds 56% of variance in emotional well-being 
was significantly accounted and in 11-12 year olds, 72% of variance in emotional 
well-being was significantly accounted. See Table 7 for details. 
Simple and hierarchical regression analyses were conducted to determine 
which of the strategies used proved most effective for Caucasian and Asian children. 
Results indicated that the combined use of primary and secondary control coping was 
significantly more effective in accounting for variance in emotional well-being than 
the individual use of primary or secondary coping styles. In Caucasians the joint use 
of coping strategies significantly accounted for 60% of variance in emotional well-
being in comparison to 56% of variance in emotional well-being by primary coping 
alone. Secondary control coping alone failed to significantly account for variance in 
emotional well-being in Caucasian children (p = .14). In Asians, the combined efforts 
of primary and secondary coping significantly accounted for 66% of variance in 
emotional well-being in comparison to 54% of variance in emotional well-being by 
primary control coping alone. The sole use of secondary control coping, failed to 
significantly account for variance in emotional well-being in Asian children (p = .06). 
See Table 8 for results. 
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Table 7 
Effectiveness of the joint use of primary and secondary coping in accounting for 
variance in emotional well-being in Caucasians across age-groups for all four 
stressors 







R R2 F-ratio Δ R2 Δ F 
Stressor 1          




0.25 0.06 1.06 0.06 2.10 




0.45 0.20 4.47* 0.20 8.76* 
 




0.44 0.19 3.90* 0.11 4.45* 
Stressor 2          




0.53 0.28 6.28* 0.13 5.70* 




0.60 0.36 10.00* 1.14 6.25* 
 




0.77 0.60 24.58* 0.25 20.76*
Stressor 3          




0.13 0.02 0.27 0.02 0.52 




0.56 0.31 7.95* 0.21 10.57*
 




0.50 0.21 5.57* 0.13 5.87* 
Stressor 4          




0.83 0.63 34.55* 0.08 7.69* 




0.70 0.49 16.94* 0.07 5.06* 
 




0.82 0.67 33.84* 0.01 1.01 
* p < 0.05
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Table 8 
Effectiveness of the joint use of primary and secondary coping in accounting for 
variance in emotional well-being in Asians across age-groups for all four stressors 







R R2 F-ratio Δ R2 Δ F 
Stressor 1          




0.76 0.56 20.54* 0.23 17.10*




0.36 0.11 2.09 0.11 4.13* 
 




0.56 0.33 8.17* 0.27 13.23*
Stressor 2          




0.57 0.32 7.76* 0.14 6.78* 




0.59 0.34 8.98* 1.93 9.69* 
 




0.85 0.73 43.86* 0.17 20.42*
Stressor 3          




0.74 0.56 20.07* 0.27 19.39*




0.65 0.43 12.21* 0.01 0.61 
 




0.76 0.57 22.25* 0.06 4.25* 
Stressor 4          




0.88 0.78 59.25* 0.16 23.89*




0.75 0.56 20.68* 0.11 8.04* 
 




0.85 0.72 42.65* 0.22 26.06*
* p < 0.05
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Table 9 
Effectiveness of coping strategies in accounting for variance in emotional well-being 
in Caucasians and Asians for all four stressors 
  Caucasian (n = 109) 
Scenario Coping Strategy 
M freq 
(SD) R R
2 F-ratio Δ R2 Δ F 
Primary 2.33 (0.38) 0.11 0.01 1.31 - - 
Secondary 1.09 (0.50) 0.23 0.05 5.82* - - 
Stressor 1 
Joint  - 0.38 0.14 8.68* 0.13 15.86*
        
Primary 2.39 (0.35) 0.54 0.29 44.49* - - 
Secondary 0.99 (0.46) 0.28 0.08 9.36* - - 
Stressor 2 
Joint - 0.65 0.42 38.86* 0.13 23.76*
        
Primary 2.57 (0.32) 0.26 0.07 8.04* - - 
Secondary 0.69 (0.31) 0.12 0.01 1.49 - - 
Stressor 3 
Joint - 0.41 0.17 10.73* 0.10 12.54*
        
Primary 2.36 (0.36) 0.75 0.56 144.82* - - 
Secondary 0.32 (0.95) 0.14 0.02 2.22 - - 
Stressor 4 
Joint - 0.77 0.60 79.43* 0.03 6.54* 
        
  Asian (n = 108) 
Scenario Coping Strategy 
M freq 
(SD) R R
2 F-ratio Δ R2 Δ F 
Stressor 1 Primary 2.12 (0.48) 0.29 0.08 9.72* - - 
 Secondary 0.99 (0.47) 0.18 0.03 3.42 - - 
 Joint - 0.55 0.31 23.01* 0.22 33.34*
        
Stressor 2 Primary 2.15 (0.47) 0.59 0.35 55.85* - - 
 Secondary 0.73 (0.33) 0.25 0.06 6.82* - - 
 Joint - 0.73 0.53 60.16* 0.19 42.56*
        
Stressor 3 Primary 2.34 (0.43) 0.65 0.43 79.07* - - 
 Secondary 0.41 (0.10) 0.16 0.03 2.79 - - 
 Joint - 0.71 0.51 54.12* 0.08 17.14*
        
Stressor 4 Primary 2.04 (0.51) 0.73 0.54 124.51* - - 
 Secondary 0.32 (0.95) 0.19 0.04 3.86 - - 
 Joint - 0.81 0.66 100.53* 0.12 35.74*
        
* p < 0.05 
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CHAPTER 4 
Discussion 
Current findings provide further evidence that young children have the ability 
to cope effectively by drawing from their behavioral repertoire. It is evident from the 
results that children as young as 6 years are aware of stress and coping. They are able 
to report the conditions and situations that they find stressful, to communicate their 
efforts in coping with the stressor, and to self-evaluate the effectiveness of those 
efforts chosen.  Moreover, children in this study showed strong inclinations to 
actively cope rather than to relinquish control (0.6%) and hence fail to cope. These 
results are comparable to those previously obtained with American children (Band & 
Weisz, 1988), Singaporean children (Lim, 2000) and Chinese children (Xiao & Chang 
2003), suggesting that the majority of children actively choose to cope. 
One of the purposes of the current study was to determine whether a 
developmental pattern in the use of either coping style existed. It was expected that 
primary control coping would decrease with age (Hypothesis 1) and in contrast, 
secondary control coping would increase with age (Hypothesis 2). Results concerning 
developmental trends have proved to be complex. Secondly the study expected to find 
cultural similarities in the use of primary and secondary control coping across age 
(Hypothesis 3). This hypothesis was not supported since differences between cultures 
were evident at a certain age for secondary control coping. Thirdly, it was expected 
that the joint use of primary and secondary control coping would significantly account 
for variance in emotional well-being across all ages (Hypothesis 4). Results were 
supportive of this hypothesis. Lastly, it was hypothesized that in both cultures the 
combination of primary and secondary coping styles would account for significant 
variance in emotional well-being in comparison to the individual use of either coping 
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style (Hypothesis 5). The current findings supported this hypothesis. The above 
mentioned hypotheses are discussed in detail. 
Age-related trends in primary control coping were identified in both Caucasian 
and Asian children for conflict with peers and only for Asian children in conflict with 
siblings. In situations mentioned above, the use of primary control coping declined 
with age. The use of secondary control coping showed a developmental increase from 
6 to 12 year olds for only the Caucasian children coping with the stressor addressing 
“physical harm”. These findings are consistent with those previously identified by 
researchers, whereby only certain stressor scenarios yield developmental trends in the 
use of coping style (Band & Weisz, 1988; Xiao & Chang, 2003). It should be noted 
that in addition to stressor specificity, developmental variations in coping strategies 
between Asians and Caucasians have also been previously documented (Lim, 2000). 
Both findings highlight the limitation in adopting age-associated maturity as an 
adequate explanation for the development of coping strategies. Instead, it is suggested 
that the development of coping strategies be considered and interpreted in terms of the 
nature of the stressor and within a cultural framework. 
Cultural similarities in the use of coping styles were examined and it was 
expected that Caucasian and Asian children would exhibit similar patterns. In the case 
of primary coping style, children of both cultures displayed similar behavioral 
patterns which indicated a general decrease in the use of primary coping over age. 
Contrary to expectation, significant differences in secondary coping style between 
Caucasian and Asian children at age 11-12 years were found for three of the following 
stressor scenarios; “conflict with peers”, “physical harm”, and “conflict with 
siblings”. In these scenarios, Asian children in this age group were seen to 
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significantly lower their use of secondary control coping in comparison to their 
Caucasian counterparts. 
This unique developmental pattern displayed by older Asian children is 
attributable to the development of self-concept. It is believed that the use of secondary 
control coping is closely tied with the establishment of self-concept given that both 
involve “internalized psychological processes”. Comparative to development of 
secondary control coping, self-concept of a child matures with age. Researchers have 
identified that during early stages children begin to develop a “theory of mind” 
whereby they are aware that they and other people have “mental processes, such as 
thought, perception and memory” (Durkin, 1995 pg. 294). However, self-concept 
becomes more highly differentiated in school years due to the advanced level of 
cognitive and linguistic abilities (Carroll & Steward, 1984; Harter, 2003). At these 
ages, children make reference to internalized psychological characteristics such as 
knowledge, emotions, values and personality traits and increase their use of self-
disclosure (“verbal communication of private thoughts and feelings”) (Erwin, 1993, p. 
205). 
This result was only found in Asian children. A plausible explanation for this 
culture-specific finding might be that self-concept emerges in different ways in 
different cultures. Researchers have identified that younger Asian children have no 
distinction between their own thoughts about something and the thing itself 
(Greenfield, 1966; cited in Durkin, 1995). This might be the case because among 
Chinese children, an overt emphasis and assertion of the individual self is regarded as 
an unhealthy expression of individualism; instead, the Chinese value self-effacement 
and endorse group-oriented self-concepts (Triandis, 1991). This might result in 
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differences in self-construal endorsed by Asians (interdependent self-construal) and 
Caucasians (independent self-construal) (Cross, 1995). 
In establishing a link between secondary control coping with developmental 
and cultural aspects of self-concept, it is possible to offer an explanation for the 
current finding. It is likely that at a certain age, Asian children living in an 
individualistic society become “consciously aware” of the conflict in difference of 
self-concepts endorsed, and when in this position, often struggle with discrepancies in 
“actual self concept” and “ought self concepts”, resulting in feelings of great 
anxiousness (Carnazzo, 2001; Hardin, 2002; Heine & Lehman, 1999; Jerusalem & 
Schwarzer, 1989). Although majority of these children have been born or brought up 
in this society, they are still potentially exposed to an Asian influence at home or in 
the ethnic enclave where the family belongs. The pressure of upholding a group-
oriented self-concept at home, conflicting with wanting to “fit-in” with an 
individualistic self-construal, in the society at large results in a state of confusion, or 
self-discrepancy, for the Asian children. 
Studies on coping styles in a population with discrepancies in actual and ideal 
self concepts has found that primary control coping affords such individuals a way to 
reduce these discrepancies (Carnazzo, 2001; Jerusalem & Schwarzer, 1989). However 
in the above studies, the populations examined were limited to Caucasian adults and 
children, in which case it might be possible that only Westerners prefer the use of 
primary coping as a way to reduce self-discrepancies. The current study has shown 
that this is not be the case with regards to Asians and that further studies are required 
to increase our understanding of the nature of the relationship between self-
discrepancy and secondary coping strategy in such a population. 
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Coping effectiveness as measured by children’s responses of feeling better, 
happy and relaxed indicated that children are capable of overcoming everyday 
stresses. A common perception is that younger children, due to their lack of cognitive 
maturity, employ the use of primary rather than secondary control coping. With age 
however, their coping abilities expand to include the use of secondary control coping. 
Hence it was expected that the ability of children to incorporate both coping strategies 
in dealing with stressors was highly likely only at an older age.  
Results show that not only the older children, but children as young as 6 years 
old were able to combine and utilize both primary and secondary coping strategies to 
overcome everyday stresses; as indicated by significant variance accounted for in 
emotional well being. This was evident across the majority of stressors examined. In 
the past, researchers have focused on comparing the efficacy of the individual use of 
primary or secondary control coping. In doing so, they established in their study that 
for 6 year old children, primary control coping alone was significantly more effective 
than secondary control coping alone (i.e. Band & Weisz, 1988). Results such as this 
lead us to believe that younger children are limited by cognitive capacity and 
therefore are only capable of effectively employing primary coping styles at this age.  
The current study provides a challenge to this thinking, because of the 
evidence in effective coping shown by children at young ages. In fact, it would be 
considered more of a “cognitive challenge” to be able to combine the use of both 
strategies in order to produce an effective outcome. An explanation for the difference 
in thought can be attributed to the research focus which has been limited to examining 
the effects of primary and secondary control coping alone. In doing so, previously 
obtained results have shaped the way we think about the capabilities of young and old 
children. Although the frequency of using secondary control coping alone can be low 
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in young children it does not rule out the possibility that it was used effectively either 
to a greater or lesser extent in conjunction with primary control coping as indicated in 
the current study.  
The coding technique previously adopted influences this probability since 
instructions state that, in “instances where a single response includes both primary 
and secondary components, raters must make a judgment as to which is more 
prominent” (Band & Weisz, 1988, p. 249; Xiao & Chang, 2003, p. 217). In following 
this guideline, a subjective bias is introduced in not coding these instances as a 
combination of both primary and secondary coping. In any case, where researchers 
are not interested in such information concerning the combined usage of strategies, 
they should still employ the guideline for coding them as a separate coping category 
and then conduct analyses on categories relevant to their study to avoid contamination 
of data.  
The joint use of primary and secondary control coping was significantly more 
effective in accounting for variance in emotional well-being than the individual use of 
either strategy. This finding was similarly shared by both Caucasian and Asian 
children. However, it should be noted that occasionally there were cases where 
individual use of primary and secondary control coping were also effective in 
accounting for variance in emotional well-being; although not to the same magnitude 
as using both strategies in combination.  
The joint use of strategies resulting in greater accountability of variance in 
emotional well-being can be attributed to the different aspects of a problem each 
strategy fulfils. For example, after choosing to deal with a stressor in a direct manner 
(i.e. saying sorry to the mother to stop her from yelling) a child may not necessarily 
report feeling better, because their internal emotions may not be under control (i.e. 
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experiencing feelings of guilt or shame for wrong doing). In such cases, a child might 
employ a secondary coping strategy such as engaging in tasks that would distract 
his/her thoughts to help set the mind at ease.  Likewise, a child chooses to cope with 
an ill-treating friend by confiding first with his/her other friends for support (i.e. 
advice). Upon receiving the much needed support, the child confronts the ill-treating 
friend to discuss the situation, in hope for a resolution.  
In the above examples, the action of using both primary and secondary 
techniques helps the child deal with complete aspects of the stressor situation, which 
in result effectively accounts for their overall wellness. It’s important to note, that not 
all stressor scenarios would entail the joint use of strategies, and therefore it may not 
always be predominant as an effective strategy in comparison to primary or secondary 
coping when used alone.  
Limitations and Future Directions 
The recruitment of children for this study was limited by certain issues. The 
process of obtaining consent from schools and parents was time consuming and the 
probability of parents responding with consent was reasonably low. The consent 
provided by Caucasian parents were higher in comparison to the positive responses 
obtained from their Asian counterparts. This resulted in an imbalance in the sample 
sizes for comparison of Caucasian and Asian age groups.  To overcome this 
limitation, age groups were expanded to include 6-7 year olds instead of just 6 year 
olds, 8-10 year olds instead of just 9 year olds and 11-12 year olds instead of 12 year 
olds alone. In doing so, the study was able to reasonably match the sample size 
between the two cultures. 
The study represented data from two ethnic backgrounds which were labeled 
as ‘Asian’ and ‘Caucasian’. Although the term ‘Asian’ is not limited to individuals of 
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Chinese origin, the author of the study chose to focus only on the Chinese race for 
purpose of accessibility in schools and to avoid confounding factors within race (i.e. 
as reported by Koh, Lim, Vellu and Chang, 2001). For similar reasons, the term 
‘Caucasian’ was restricted to Australians with physical attributes of white skin hence 
excluding native Aboriginals. In future, it is recommended that studies expand to 
include different sub-types of race when making comparisons between ‘Asians’ and 
‘Caucasians’.  
The data from this study is limited by its reliance on children’s self-reports. 
This has been an issue and therefore attempts to minimize this problem were made by 
carefully selecting stressor situations that were specific to the sample and frequently 
encountered by children to elicit coping responses which would be reliable. Future 
studies should continue to build upon an interview which incorporates both 
quantitative and qualitative methods and complement self-reports with other modes of 
investigation such as observations by parents and/or teachers. For improving 
qualitative methods, it might be beneficial to employ play therapy techniques 
(Jackson, Rump, Ferguson, & Brown, 1999) which involve children drawing their 
actions and/or thoughts and getting them to describe them as best possible instead of 
directly asking children “what they do” when faced with stressor scenarios. The 
reason being, children during the ages 5-11 years have a limited repertoire of 
vocabulary/labels to adequately describe their emotions and behaviors when asked 
directly (Clark, 1978; Aldridge & Wood, 1997). However by giving children the 
opportunity to draw and tell facilitates young children’s ability to talk about their 
emotional experiences (Gross & Hayne, 1998; Igoa, 2003).  
This study adopted the broad categories of primary/secondary control and 
problem-focused/emotion-focused coping as the guiding frameworks. Although these 
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categories have proven informative, it is recommended that fine-grained distinctions 
of these two broad categories be employed in future cross-cultural studies. The reason 
being, these finer distinctions would provide in-depth details on which types of 
primary/secondary coping are being used. For example, it might be the case that only 
certain types of secondary (i.e. cognitive avoidance) or primary (i.e. problem-focused 
aggression) coping are encouraged in certain cultures and are atypical of 
developmental age groups under particular situations. Being able to map these cultural 
patterns of fine-grained coping strategies would further add to the knowledge already 
accumulated.  
Ideally for assessing effectiveness of strategies on outcome, the questionnaire 
should have incorporated a pre-stress and a post-stress measure. In doing so it would 
have been possible to draw reliable conclusions on whether coping strategies were 
effective in reducing stress induced by the stressful situation. The reason the current 
study did not employ this method was due to restrictions in the number of visitations 
imposed by school authorities.  
Research has been dedicated to finding the types of coping strategies children 
employ in dealing with stresses. Perhaps in future it is beneficial to include in the 
interview process a question which determines the mode in which these coping 
strategies are acquired. It might be the case that children report employing strategies 
which they have learnt during different stages in their lives (i.e. at a young age, 
observed techniques used by family or friends), and/or perhaps taught by cultural 
influences (i.e. to be submissive and respect others). 
Lastly, studies have begun to explore similarities and differences in Asian 
children who have migrated to western countries, emphasizing the changes, if any, 
that take place from a collectivistic thought to that of an individualistic thought. As 
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shown by the current study, children of Asian background have to a certain extent 
adapted and embraced the styles of the host ‘western’ culture (i.e. acculturated). Due 
to extensive globalization in this decade we see a large number of Westerners moving 
to live and settle in Asian countries as well. Therefore, in future it would be of interest 
to explore patterns in coping strategies employed by Western children 
accommodating to a collectivistic culture, hence determining the degree of flexibility 
in cultural thought.  
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Appendix A 
CHILD DAILY STRESSOR QUESTIONNAIRE (CDSQ) 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Name :________________________________________________ 
Gender : M / F 
Birth date :________________________________________________ 
Age :________________________________________________ 
Race : Caucasian / Chinese / Indian / Other   
No. of yrs in Australia :________________________________________________ 
 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
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|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 1: Please cross the appropriate box for each question. 
Were there times when your mom, dad or teacher was mad at you…?  
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 2: 
Were there times when you were separated from a friend i.e. moving away…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 3: 
Were there times when you went to the doctor’s office to get a shot…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 4: 
Were there times when another kid said mean things to you…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 5: 
Were there times when you got a grade on an exam/test that you didn’t like…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 6: 
Were there times when you had an accident and got hurt…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 





Stress and Coping in Caucasian and Asian Children   81 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 7: 
Were there times when your Brother / Sister bullied you…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 8: 
Were there times when your Brother / Sister beat you…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 9: 
Were there times when your friends bullied you…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week   □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 10:  
Were there times when your friends did not want to play with you…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
Question 11: 
Were there times when your parents were not happy with your exam/test 
results…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 12:  
Were there times when you worried that you will not do well in exam/test…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 13: 
Were there times when you did not do well in exam/test…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
week    □ Daily 
|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||| 
Question 14: 
Were there times when your classmates did better than you did in exam/test…? 
 □ No □ Yes 
(a) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(b) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month □ Every 
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Can you think of any other situations that have happened which made you feel bad, 










Thank you for you participation! 
☺ 





The University of Western Australia 
 
 
School of Psychology 
Child Study Centre 
35 Stirling Highway, Crawley, Western Australia, 6009 
Dr Janet Fletcher 




Re: Coping with Daily Stressors: Strategies of Caucasian and Asian School-Aged 
Children in Australia  
I am writing to ask your support for the Pilot study of a research project being carried 
out by Senthu Jeyaraj, a Masters student at the National University of Singapore. 
Senthu is a former student of the University of Western Australia and is liaising with 
me to collect the data for her research. 
Previous research on stress and coping has suggested that children in Western and 
Eastern countries use quite different strategies in coping with daily life stressors.  
There is, however, no information on coping strategies used by children of Asian 
parents who live in Australia to indicate whether these children’s strategies are 
generally affected by their parents’ cultural background or mainstream Australian 
culture. This information would be beneficial for counsellors working with anxious 
children from diverse backgrounds. 
In the Pilot study Senthu is seeking to identify the major common stressors faced by 
children aged between 6 and 12 years. This requires children to be administered the 
Child Daily Stressor Questionnaire (CDSQ) on a group basis during class time. This 
questionnaire is comprised of 14 stressor scenarios, e.g. a friend moving away, 
children not wanting to play with them.  The child is asked to indicate whether he/she 
has had this experience, how often and whether it made him/her feel bad, scared or 
unhappy. For children aged 6-7 years, questions shall be read aloud by the researcher. 
The approximate time required to complete the CDSQ is 20 minutes. The stressors 
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identified in this part of the study will be used in the Main study when Senthu will 
seek to examine the coping strategies of children of different ethnic backgrounds. 
If you are prepared for your school to be involved in the Pilot study, would you 
please complete the attached consent form. If you have any queries regarding this 
study, please do not hesitate to phone Senthu on 0407983223 or you can phone me on 
9380 3275. 
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Coping with Daily Stressors (Pilot Study) 
 
Principal Consent Form 
 
 
I _________________________________________________________, Principal at 
____________________________________________________________________ 
School, have read the information provided and any questions I have asked have been 
answered to my satisfaction.  I agree to allow my school to participate in this activity, 
realizing that we may withdraw at any time without reason and without prejudice.  
 
I have been advised as to what data is being collected, and to its purpose. I understand 
that all information provided will be treated as strictly confidential and will not be 
released by the investigator unless required to by law.    
 
I agree that research data gathered for the study may be published provided neither the 
school nor participating students are identifiable.  I understand that I will be given a 




____________________________                                            




The Human Research Ethics Committee at the University of western Australia requires that 
all participants are informed that, if they have any complaint regarding the manner in which a 
research project is conducted, it may be given to the researcher or, alternatively to the 
Secretary, Human research Ethics Committee, Registrar’s Office, University of Western 
Australia, 35 Stirling Highway, Crawley, WA 6009 (Ph.: 9380 3703). All study participants 
















The University of Western Australia 
 
 
School of Psychology 
Child Study Centre 
35 Stirling Highway, Crawley, Western Australia, 6009 
Dr Janet Fletcher 





Re: Coping with Daily Stressors: Strategies of Caucasian and Asian School-Aged 
Children in Australia  
I am writing to ask you to allow your child to participate in the Pilot study of a 
research project being carried out by Senthu Jeyaraj, a Masters student at the National 
University of Singapore. Senthu is a former student of the University of Western 
Australia and is liaising with me to collect the data for her research. 
Previous research on stress and coping has suggested that children in Western and 
Eastern countries use quite different strategies in coping with daily life stressors.  
There is, however, no information on coping strategies used by children of Asian 
parents who live in Australia to indicate whether these children’s strategies are 
generally affected by their parents’ cultural background or mainstream Australian 
culture.  This information would be beneficial for counselors working with anxious 
children from diverse backgrounds. 
In the Pilot study Senthu is seeking to identify the major common stressors faced by 
children aged between 6 and 12 years. This requires children to be administered the 
Child Daily Stressor Questionnaire (CDSQ) on a group basis during class time. This 
questionnaire is comprised of 14 stressor scenarios, e.g. a friend moving away, 
children not wanting to play with them.  The child is asked to indicate whether he/she 
has had this experience, how often and whether it made him/her feel bad, scared or 
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unhappy. For children aged 6-7 years, questions shall be read aloud by the researcher. 
The approximate time required to complete the CDSQ is 20 minutes. The stressors 
identified in this part of the study will be used in the Main study when Senthu will 
seek to examine the coping strategies of children of different ethnic backgrounds. 
If you are prepared for your child to be involved in Pilot study, would you please 
complete the attached consent form and return it to the school as soon as possible. If 
you have any queries regarding this study, please do not hesitate to phone Senthu on 
0407983223 or you can phone me on 9380 3275. 




(Dr) Jan Fletcher 
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Coping with Daily Stressors (Pilot Study) 
 
Parent/guardian Consent Form 
 
 
I, (parent/guardian) _____________________________________________________ 
hereby give permission for my child _______________________________________ 
to participate in the study outlined above.  I have read the information provided and 
any questions I have asked have been answered to my satisfaction. 
I agree for my child to participate in the study, realizing that he/she may withdraw at 
any time without reason and without prejudice.  I have explained the project to my 
child who has agreed to participate. 
I realize that all information provided is strictly confidential and will not be released 
by the investigators unless the researchers are required to do so by law or unless I 
request it. 
I agree that research data gathered for the study may be published provided my child’s 
name or other identifying information is not used. 
 
 
________________________________                                  
      Signature of Parent/Guardian     Date 
 
 
The Human Research Ethics Committee at the University of Western Australia requires that 
all participants are informed that, if they have any complaint regarding the manner in which a 
research project is conducted, it may be given to the researcher or, alternatively to the 
Secretary, Human research Ethics Committee, Registrar’s Office, University of Western 
Australia, 35 Stirling Highway, Crawley, WA 6009 (Ph.: 9380 3703). All study participants 









The University of Western Australia 
 
 
School of Psychology 
Child Study Centre 
35 Stirling Highway, Crawley, Western Australia, 6009 
Dr Janet Fletcher 






Re: Coping with Daily Stressors: Strategies of Caucasian and Asian School-Aged 
Children in Australia  
I am writing to ask your support for the Main study of a research project being carried 
out by Senthu Jeyaraj, a Masters student at the National University of Singapore. 
Senthu is a former student of the University of Western Australia and is liaising with 
me to collect the data for her research. 
In conducting a Pilot study, Senthu identified the major common stressors faced by 
children aged between 6 and 12 years. Now she is looking at how children of this age 
from Western and Asian backgrounds cope with these stressors. Children who 
participate in this stage of the research will be individually interviewed to see 
whether they have experienced the stressors previously identified (these are such 
things as having a friend move away, children not wanting to play with them, going 
to the dentist) and then they will be asked about how they coped with these situations. 
This interview will take about 20 minutes to complete and will be carried out at a 
time recommended by the teacher.   
If you are prepared for your school to be involved in this second part of the study, 
would you please complete the attached consent form. If you have any queries 
regarding this study, please do not hesitate to phone Senthu on 0407983223 or you 
can phone me on 9380 3275. 
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(Dr) Jan Fletcher 
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Coping with Daily Stressors (Main Study) 
 
Principal Consent Form 
 
 
I ________________________________________________________, Principal at 
__________________________________________________________ School, have 
read the information provided and any questions I have asked have been answered to 
my satisfaction.  I agree to allow my school to participate in this activity, realizing 
that we may withdraw at any time without reason and without prejudice.  
I have been advised as to what data is being collected, and to its purpose. I understand 
that all information provided will be treated as strictly confidential and will not be 
released by the investigator unless required to by law.    
I agree that research data gathered for the study may be published provided neither the 
school nor participating students are identifiable.  I understand that I will be given a 





____________________________   




The Human Research Ethics Committee at the University of western Australia requires that 
all participants are informed that, if they have any complaint regarding the manner in which a 
research project is conducted, it may be given to the researcher or, alternatively to the 
Secretary, Human research Ethics Committee, Registrar’s Office, University of Western 
Australia, 35 Stirling Highway, Crawley, WA 6009 (Ph.: 9380 3703). All study participants 
will be provided with a copy of the Information Sheet and Consent Form for their personal 
records. 
 






    The University of Western Australia 
 
School of Psychology 
Child Study Centre 
35 Stirling Highway, Crawley, Western Australia, 6009 
Dr Janet Fletcher 






Re: Coping with Daily Stressors: Strategies of Caucasian and Asian School-Aged 
Children in Australia  
I am writing to ask you to allow your child to participate in the Main study of a 
research project being carried out by Senthu Jeyaraj, a Masters student at the National 
University of Singapore. Senthu is a former student of the University of Western 
Australia and is liaising with me to collect the data for her research. 
In conducting a Pilot study, Senthu identified the major common stressors faced by 
children aged between 6 and 12 years. Now she is looking at how children of this age 
from Western and Asian backgrounds cope with these stressors. Children who 
participate in this stage of the research will be individually interviewed to see 
whether they have experienced the stressors previously identified (these are such 
things as having a friend move away, children not wanting to play with them, going 
to the dentist) and then they will be asked about how they coped with these situations. 
This interview will take about 20 minutes to complete and will be carried out at a 
time recommended by the teacher.   
If you are prepared for your child to be involved in this Main study, would you please 
complete the attached consent form and return it to me in the enclosed envelope. If 
you have any queries regarding this study, please do not hesitate to phone Senthu on 
0407983223 or you can phone me on 9380 3275. 
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(Dr) Jan Fletcher 
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Coping with Daily Stressors (Main Study) 
 
Parent/guardian Consent Form 
 
 
I, (parent/guardian) ____________________________________________________ 
hereby give permission for my child ______________________________________ 
to participate in the study outlined above.  I have read the information provided and 
any questions I have asked have been answered to my satisfaction. 
I agree for my child to participate in the study, realizing that he/she may withdraw at 
any time without reason and without prejudice.  I have explained the project to my 
child who has agreed to participate. 
I realize that all information provided is strictly confidential and will not be released 
by the investigators unless the researchers are required to do so by law or unless I 
request it. 
I agree that research data gathered for the study may be published provided my child’s 
name or other identifying information is not used. 
 
__________________________________                                  
        Signature of Parent/Guardian     Date 
 
 
The Human Research Ethics Committee at the University of Western Australia requires that 
all participants are informed that, if they have any complaint regarding the manner in which a 
research project is conducted, it may be given to the researcher or, alternatively to the 
Secretary, Human research Ethics Committee, Registrar’s Office, University of Western 
Australia, 35 Stirling Highway, Crawley, WA 6009 (Ph.: 9380 3703). All study participants 
will be provided with a copy of the Information Sheet and Consent Form for their personal 
records. 
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Appendix F 




Sex : M / F 
Birth date :________________________________________________ 
Age :________________________________________________ 
Nationality (Child) :________________________________________________ 
Nationality (Father) :________________________________________________ 
Nationality (Mother) :________________________________________________ 
Language at home :________________________________________________  




Follow the interviewer’s instructions.  
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Question 1: Were there times when your mom, dad or teacher was angry at 
you…? 
(a) Has this happened to you before? 
 □ No □ Yes 
 
(b) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(c) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month
  
 □ Every week □ Daily  
 
(d) Usually what do you think when this happened? Why did you think that? 
 For example:  
 I think about this _____________because/so that_____________________ 




 Usually what did you do when this happened? Why did you do that?  
 
 For example: 






(e) Usually after doing/thinking what you have said above, do you feel better? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
(f) Usually after doing/thinking what you have said above, do you feel happy? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 (g) Usually after doing/thinking what you have said above, do you feel relaxed? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
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Question 2: Were there times when another kid said mean things to you…? 
(a) Has this happened to you before? 
 □ No □ Yes 
(b) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(c) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month
  
 □ Every week □  Daily  
(d) Usually what do you think when this happened? Why did you think? 
 For example:  
 I think about this _____________because/so that_____________________ 




 Usually what did you do when this happened? Why did you do that?  
   
 For example: 






(e) Usually after doing/thinking what you have said above, do you feel better? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 
(f) Usually after doing/thinking what you have said above, do you feel happy? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 
(g) Usually after doing/thinking what you have said above, do you feel relaxed? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
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Question 3: Were there times when you had an accident or got hurt…? 
(a) Has this happened to you before? 
 □ No □ Yes 
(b) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(c) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month
  
 □ Every week □ Daily  
 
(d) Usually what do you think when this happened? Why did you think that? 
 For example:  
 I think about this _____________because/so that_____________________ 




 Usually what did you do when this happened? Why did you do that?  
  For example: 






(e) Usually after doing/thinking what you have said above, do you feel better? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 
(f) Usually after doing/thinking what you have said above, do you feel happy? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 
(g) Usually after doing/thinking what you have said above, do you feel relaxed? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
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Question 4: Were there times when your Brother/Sister bullied you…? 
(a) Has this happened to you before? 
 □ No □ Yes 
(b) When this happened, did you feel bad, scared or unhappy? 
 □ No □ Yes 
(c) How often does this happen to you? 
 □ Never □ Once or more per year □ Once or more per month
  
 □ Every week □ Daily  
 
(d) Usually what do you think when this happened? Why did you think that? 
 For example:  
 I think about this _____________because/so that_____________________ 




 Usually what did you do when this happened? Why did you do that? 
 For example: 






(e) Usually after doing/thinking what you have said above, do you feel better? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
(f) Usually after doing/thinking what you have said above, do you feel happy? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
(g) Usually after doing/thinking what you have said above, do you feel relaxed? 
 □ Not at all □ A little □ Some □ Quite a lot □ A lot 
 
